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In order to determine whether a group dynamics or a

traditional lecture approach is more effective as a commupity college '
health instruction teaching method, two evening classes in Health 10
at East Los Angeles College (total of 75 students) were exposed toa -

‘group dynamics, s$tudent-centered teaching €ébhn1que. Data vere
collected from the following.activities:
anecdotal records of socialization and group endeadwvor,

(1) observations -and
the effect of

ego inwolvement and social béhavior, group sensitivity, competition
and cooperation, and group locomotion toward established goals; (2)
‘measurement of tasks, completed in relation to goals and objectives

set up'at the beglnnlng of the course;

(3) student evaluation of the

course; and (4) a review of flnal'course grades as compared with
performance on tests and participation in discussions. The evaluatlon
data indicate a 100 pércent concensus among participants that the "
student-centered class was more interesting than: other classes they
had taken. Ninety percent favored the group dynami¢ methodology, and

93 percent said they had learnéd more in the course—than-they-yould -
have in a traditional course. Final grades, reflected this hlgher i

achievement. Iin addition, these classes had a slightly lower rate of

attrition than Health 10 classes held the year before which elployed .
.2 tra&1t10na1 lecture method.
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’ UTILIZING THE GROU” PROCESS IN COMMUNITY QOLLEGE HEALTH INSTRUCTION
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‘LI, STATEMENT OF THE PROBLEM ' T

I Higher education has been the slowest to respond to modern leaéhing

3

theories as far as application to the classroom is concerned. Most
e 4 . - . : “
community col(leg“e‘facﬁlties continue to utilize the lecture method

with'little reinforcément from other techniques, BEast Los Angeles
> \ v . LY

A
R ST

J P
e . i

. . and strengthen its instructional program bécaude it is made up

of a majority of educationally disadvantaged students with

S PSS S U — e e e Y

bilingual and bicultural problems. Special efforts have been

o
‘ N -. made in the development of a leatning center, multi-mefdia aids,

. and programmed instruction. However, little or fothing has

actuallyAbeen done in the diassroom itself to ‘change from the.

v

traditional classroom lecture method. 'étqdents are referred
to these innovative centers from the claesroom which to a
: greater degree has renained aloof from new methodology. The'’
' result has been high attrition rate, low motivation, development

of numnerous learning problems. and in general loss of student

-

interest in college.

¢

- . - . ' R M N K . .
7 o Heaith instruction in the cowmunity colleges has been a Yequired

. course for graduation. As a result, the student's motivation  °

Cow

. . . . !
‘ for learning the material has not been tied in with-his own

A D € 3 -
) : 1

‘ - -
. M I
» v .

. »
. . ) .
N )

College has been the recipient of much Federal funding to deveiop-

“
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interests or goals. Furthermore, the course has always been

& ¢ ) . A ..
taught at East Los Angeles College by’ the traditiomal lecture

method with little.ooportunity for student particibation. As -

o a result, the goals of health education, which propose "to. give

e

,cause«behavior changes and attitude changes, and to become -

‘disqriminative in evaluating health’information'haue not been

the,student a fundamental knowledge -of modern ealth information,

.
v

\.

4

applied to overcome the“problems of low motivation and resulting

attritcion.
[ L. N . ' .
E :\ ) N, J %".:\

t

The high-risk student. the educationally or econénically
a .
disadvantaged, is not successful in tlie traditional lecture-

type class where his success most often is dependent hﬁbh his

H
RS E

taking quick and accurate notes., At East Los Angeles College,

where the majority of. students are Spanish-speaking, this

v
-,

type of course presentation ‘presents a handicap. QI have
observed students confronted with this type of learning
situation, sitting confused, not able to take down a single
page of meaningful notes. Then when. this student finds
himself in difficulty. he is sent off to the learning or
tutorial center. 1 pfopose, that the classroom situation

. &
itself can remedy this problem. ‘This—can be achieved by

A applying‘learniné theory to the classroom presentation and

o making it a student-centered activity rather than the

traditional teacher-centered activity.

. v
..

.~ . 7
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* @) . 1. SIGNIFICANCE OF THE SIUDY . _ - S
| 'l'he students at East Los Angeles College have the benafits of 3 Y

. - «learning center, peer counseling, and tutoring., While these ; C '
! are of great assistance in the overcoming - -of leaming problems,

. many of the learning prablems have been ereated by the traditional

classroom lecture situation. \ Learniag in ‘nigher educa_tipn does -

C e

. : . . . 4 . ¢
‘not go on any differently than in the K-12 !equence. The classroom

itself should provide a. non~-stress opportunity for shared learning.

¢ . . . It should himanize the learning process. (’ Students should be aware
. S . , A . . ..

. ... of each other and ‘know each other and develbp a respect for the

o 0 . indiyidual ~worth 'o‘.f. each ;nexi\ber of the class. Th'e-.purpose of this
' study 1is to develop a" classroom leatning eicperience that’ inirolves
everyone‘. ’I‘hrough participation in the development of the course .
.‘ ‘ ~ goals and obje'ctives fﬁe studen§: will feel a part of the ,} o ‘.

learning experience. By sharing ‘his owledge he will have the
s : stimulus of ego-involvement in motivating his efforts. He will )
. also have the added effect of peer approval w}\ich would stimulate -
h:l.s effort to \compete. Many innovative colleges have adopted

this approach tq improving the classroom learning experience.' ’

\ - e

kY
This study will att\empt to show through the data collected that

3
the group dynagtics nethod promotes greater leaming because of o

o . increased motivation ‘ghrough stimulation of the student s interest

and also. because of the*i- _greater individual involvement of the . L ‘7

studen_t in goal and obje{ktive development thsn dbes the traditional

¢

. b" % » -
.7 lecture presentation, \ ’ v

. " N . LR
' ) E ) ‘ ‘ A
] r B £ ‘
,
: .
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. ego involvement. The goalq must be rea1 to the learner, so f _

-

¢into'an organized procedure that pefrsonally involves the .

"

Tolman's position regarding learning is that first“it most be

1
goal directed. It is always ghtting-td;grd something, cr

[

. getting-away from something. Secondly, behavior ‘makes use of ) ’

e

) env'ronmental support as means-objects toward the goal. Behavior '

- *

is cogﬁitive as well as purposive. Third, there is a selective

preference for short or easy means-activities as against long '

3

-or difficult ones. ‘He furthér states that one of the intervening : )

Y

-

variables'is the 'needAsysted". A need may arise from,a'

~

’\ . . e ,,.

'psychologically defined drive condition. Lewin states’ that o

when a. person is attracted by an object that object is said to

2 x
have a ppsitive valence. 7 A person tends to move toward a

y :
region in life space that has positive valence, thaC is toward . R

‘o Y o

an attractivé goal or\into a“region where satisfying activity

is possible, Psychological success and failuxe depend upon

that, if achieved there is the elation of a significant =z —

accomplishnenti if not achieved,‘therc is a chagrin or . ‘-

humiliati&tt of defeat, - . o o~
« f

This stndvlwill attempt to show through a atody.of background

-

material that by combining various components of psychology

student, motivation and learning will be enhanced.

s, . 2

YErnest R. Hilgard, THEORIES QF LEARNING (New York:
Appleton-Century-Crofts, Inc., 1956) pp. 186-188. -
21bid, p. 277, '

el




Learning takes place more_ effeccively in a learne r-centered clacs

oo - . - -

. than in a ceacher—cnntered class and that group activity reduces
F] R . 5 -

.
- . v o -

inner restraghts, makes possible a satisfaction of needs, and

. ) involvetesft of the emstions qf:the learner facilitates learning.

e * S e . . o \
§ S . .

V. BACKGROUND : ; : coe .

L _ "Presently in educacion, it is being recognized chat learning cakes

— - - y -

oo place better when there is social interaction. As a result much

¥

- = research has been done on how scudents interact and learn in'a social
. . [
- - ez context.

.
)
-

#
lsﬂpas been noted by one: 6f the researchers ;hat tﬁeré )

\ is a need-for instructors to go beyond thé tra?;tional method and\td\

Loy oL e deJelop skills in teacher-student planning, ;n the sociometric and

”
. . N
. . »

- - t

related techniques and the use of anecdotal records and cheir inter-

. v . pretat@on. Seven conclusions have resulted from an analysis of

- w2 - - . y
o group behavior;l' ) . _— LT

) . . ) . ' . . ' al
. A~ 1. The major influence.on learning gn the classroom is
- influenced by their socio-emotional needs. .

‘ . 2. Progress of students as weil_as what they learn is influenced

o « by their socio-emotional needs.

. e : - ‘ * .
T 3. The pattern ¢f felationshibs in the classroom as well e
' as relationships infduences learning.

o "4, The groups within ‘the classroom can be so organized as - *

e to facilitate or, block learning, S .
-,. - P s \ - . i R - ~ L] -
— vy - : . . 3

-
-3

L]

1
Sidney L. Pressey, Francis P. Robinson, 3ohn E. Horrocks,
- PSY.CHOLOGY IN EDUCATION (New York, larper & Brothers) PP. 1"0-13

- .

. } '
[l . *

. . IV.. THE HYPOTHESIS P ‘ ‘ T -

. ¢ . ” + . p «
o . " - ) s . : ! kL . ~ Y
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- primacy. They must be satisfied—-or not. satisfied--on the group 5

N

NP Classes require time and help to learn to operate as group. , " ?
e . E
6. Instructors can use group pehavior to ehange popil’ behavior
and attitudes, . . ’ .
"1 e s m s e, . S
70 In8tructors~ca§~use~che-group in .teaching problem}solvfng. T
. LI & L . ' : )

, @ : . _ - :
“Thé ' question’often.arises that, "Isn't the PROCESS of learning the

.
* 0

. same-as that for-an” individual as it is,for a group?! Researchers

4

have'found the answer to bg NO. ,The‘process?is the same in the_
lv .

'social situation as it is out of it; but the context, the’words,

the acte, the points of view, and the various other stimuli are -«
/" - . -
supplied by other persoris and thep}earners reaqtions are judged

and modified by the expectations a%d the permissible-limits set -

by the group.. The individuals personal needs no. longer have . . " ¢

v *
\

-~ -

own terms, not on his. The activities of the group are directed ' N

® - ol._

‘l
by its ‘needs to the end. that group- goals will be atwained.

1

Actually group *goal is a common goal that the‘group will achieve
‘and that gives individuals a part in attaining it. . The instructor
should not think 'of the group as a specific entity. " The people' ) L
come to' it as individuals, funcqion in it as individuals, and S C )
leave it ag individuals.. The study of ! group learningg:is the " i
3 S T N

§tudy oﬁ'individual‘learning in a group situation.' - .

v ‘ . *’ )
‘Observation reveals how important the group becomes for the learners,.
; ) toe : N

“how hefnmdifies his personal goals to fit.those of the group, how

he adjusts to the group. "The individual percgption of the other .o -

. o~ ) -

- members changes, and ke tends to evaluate them in terms of their -

&
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']
- . o L
. e

. ‘ 8 , ‘coneribut:ions to- the groups-and to, give leadership status to t:hose ’

r s .

~

e who seem to be ma=king che greatest c‘ontribucion. It:.has been copfimed .

t:hat: the standards ~peop1e set for chemselves are usually determined

\ l,. ' .
b)/ che standards of t:he group of uhich they are: members. R B

. -

) Mot:ivat:ion. The g‘roup'is an impo:cant motivationaf learning force.

» -

VIf t:he groufs percei.ves the class assrgnments »as worth while and

. . -

inCerest:ing, iLs members will be well mot:ivaCed and wi"l redlly, ' 7 -
; v
‘t:ry to mascer t:he wor&. If on the ocher hand, t:he yroup assumes

.

‘».,:..- an at:t:imde of indifference or active opposition tor t:he class and
\it:s concerns, it: will" be exceedingly difficult: to motivate an ind},vi-
~ dual studenc o enjoy.school ‘0r to produce the effor't: he 1s capable »

R - .of,- It has been observeds that in a socialized learning ac:nosphere

.

. ~ .« ' f . & N
. ‘ ' there is greater conformity to the group norm than.in a lecture in
- ‘Q ' ) i . ' ’ \ ‘ ‘ . \ ‘ z -
. " “which there was no group intefaction.
2 N 1 » «

» '

< Many e;gperim_ent:s have been done to prove\t:hat: behavior changes
. .

LN . | are more'greacly' changed by group discussion methods than .by lect:ux“'e.

-~ - ! -

\

SO methoda: Cooperative learning favors the transfer of cheir BN

. learning to their own behavior in appropriate sit:uat:ions.l

-
L}

. *
N ° [ .

3 i :
Jlearner-centered vs teachdr-centered classes! It was found that °

C e . _in the student-centered class there is a decrease in interpersonal

LI
L]

*anxiety and an increase in‘ emotional adjustment -and ego i.nCes;rat:iOt‘\.2
RN ~ b g L <
.l L LI > ,
lJ . Levine and-J. Bucler "Lecture Versus Group Decision in )
‘Changing ‘Behavior", Journal of Applied Psychology, 1952 pp. 29-33. : ’

<

: 2N., A, Flanders, "Personal-social Anxiety as.a Fact:br in
] ‘ Experimental Learning Situations", Journal of Edycaticnal’ Re$earch,
1951. ‘05, ppo 100‘110. ) . 4

|
* . 4
|
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Because of the socialization experiénces students will often learn .
- I - -

together as a group, things that they either would not attempt alane -

or would find impossible if they were ptoceeding solely on their own.

.

.

- . .
» .

Social influences .are woven inextric;ably intt:lz the very t'extura of ’
learning. A genuina, iearn'ing. experience,invol'ves the emctions of -‘
the learne;:, and the ?scicizal‘ t:on_ditiofs that exist in a group iearning '
’ situa"tion g;vetn the extent to which the necessary emotic;nality . \ ' 7
distra::ts, inhibits; or fatilitatcs ].eaming;' The extent ‘th‘%t‘a stu- L

'»‘.--.., dant wants to continue his education,depends to a greatlex'tent on
the college's ability to satisfy his emotional needs. The four

most important need satisfactions the ‘student finds in socialized} _ '

learning situations are ‘the: > ‘ : l . ,
~ ! ’ |\\-\~ . M ) ) 1‘3 L.
;. *l, de-individuation previously referred™to.. | - . ) -
je  _ 2.. help he is given in attaining goals Pwat requife\cqope,rat_i\{a e,
action, . _ . = S R
. ! . i, N — . ‘ .
3, support his qpin'ions and behavior patterns receive. ‘ S
4, satisfaction of, his desire for approval’and Status. o )
. . ¢

¢ «

1 v . ) 2 . 3

Ego Involvement, As the ‘student becomes identified"and ego-inv61véd

. R Coe . »

. w'ith'his group it be(:omes more and more a point of reference for - o L.

' hin, He adapts his levelxof aaspiration,‘his Behavior, and his E .
concept of his enviroumeﬁt to the group norn. He a\cts ‘in concert with' J '.'_
the group if he becomes psychologically a part of it and he.percei\'es . | 'J‘. S

(]

-

.himself and his exper iences as portraying .the role_the group ‘assigas

him, . r " R Moo
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"l.. e L. e w‘\ < ' . RN . : .
s .,The i?hscructor who hopes to achieve his instructional objectives

] “ L™

T W shou;,d ‘tey ;o use t:he 'existing int:erest:s, attitudes, and S =t

-

- mo{ivat:ions of the students. "What: direct:ion t:he group. t:akes ‘=_~

“eaat

U

- " up to jg,_inszmeeom;as their teehniques.: N
e '

e . o . ¢ . . - L

. Anot:her result: of grol.lp learning is a sensitivity in deaq.ng

e with ot:hers. Seudy of social percept:ion in college students’

. £

st:at:ed that individuals who later a‘-auire prestige and . .

LRy

leadership status are those who possess more than t:,he averag'e

See.

“

. .amount of sensitivity to ‘group opihioh. .

~ -

' The .l.aexinefics'of g'rwoup activic); ﬁaue b'\een.eepported by manyé .
dines of experimentél evidem:e. As early as 1928.,.Wat:son reported '

5 ‘ S b subjects«were asked ﬁ;:o make up words from a gi‘veh -work, using |

| t:he lecters it: contained.}. Subjeci‘.s working alonémade up abou,t

FEr c 32 words,,,with a given time 1imit:, while t:he subject:s working

% - U,;. ) - ' .
et ‘ cooperat:ively in grbups of 5 or 6 could make up- about 75 words o

.. . - s -t

PR L Ut ? L AN _ o ~ . .

“ . . -~ " . - o, 7 ¢
“Division of labor is one factor contributing to the great output:

S . of groups. That is, the various members of the group can work

. =

PR . at: different parts of t:he» task at the same time, whe,reas an- : .

" L indiv_idual‘ working by himself must handle all the parts himself

- e .
- — <. . . - . . "

. ‘omne at a.time., - -, - - : R

& - : Lo N

-«
* .

. .- K i
) ;. ' : 1G B. Wacson, "Do Groups Think More Efficiently, Than Individuals"
' _Journal of Abnormal Social' Paychology, 1928, V. 23, pp. 328-336.

BV “in t:he Same t:i;me. o ‘ . Tt L e

* R -«
. .
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Another effect noted in group behavior is the assembly effect

o

" This.is the relationship of the measurable traits of each individual

19

to those of others in the group. Two groups were studied: one,

10

— [ R A

RTINS S

group was- homogeneous in their personality traits, the other

heterogeneous. When‘placed in a problem-solving situation ¢

/\'w the uonhomogeneous groups were superior‘to the homogeneous‘in

their'solutions. Also the-homogeneous group was satisfied with
their solution to the problem even though of poor quality. .

‘““"More disagreement with group solutions were pressed by members

of the nonhomogeneous groups despite.the better ‘quality-of

-

: their solutions.- T e ) e - : . - o

b1

e . ) . L ; o . -
Principles for improving the effectiveness-of coopétation'

" ?

have been identified in relation to eight variables atmosphere,
D threat reduction, distributive leadership, goal formulation, g

-

flexibility, consensus, process awareness and continual -

. evaluation.% . P o

<

Atmosphere. One of the most effective ways to improve group
.activity is to improve the physical. setting in which the group

' meets‘and works.. Seats should be arranged 80 members can all

s X A
«

see eéch other.. The best group size is between 22 and’ lS. The

0..‘ N

size of the group should be the smallest group in‘which it is

e et 8

-

Al
-

o

T lFloyd L. .Ryuch Scott, PSYCHOLOGY AND LIFE, 6th edition.
. (ChiCago._ Foresman ad Compgny, 1969) PP.. 419-420. ;

A 23R, GibB, G.N, Platts and J. Miller, DYNAMICS. OF .
¢ PARTICIPATIVEUCRDUPS, (Boulder. \Unive;sity of Colorado Press, 1951).

-

&
.
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’ ] . possible to have represented at a functional level all: the socialization ' .

and achievement skills required for the particular learning act1vity

,at hand.' . Co : .

-« . reli- S i -

AR . - ' . - T

JR— — SR bt

y el x

Threat Redu(:tion. In a group meeting fdr the first time peopl,e\'-\

are made more comfortable and more a part of the group by learning o

a little about each other. Introductions can overcome feelings of -

o ] ' insecurity. that are frequently brought out by the presence of

‘strangers.

) -, ' .o ’ A . PR L
LSO ) " .
R

Distributive Leadership. Leadership can be shared by the different o ’

members of theﬁ group. Such a sharing of leadership causes- each 2 ) .

person to feel more confidence in both himself and- others. Those

%ho ‘lead.dn a democratic group situation are not under the tension . K

_r . . f: LY . .
. : of the autocratic, leader: : -
’ ’ . " r"’"ﬁ" .

. . » » . »
. . .
. N . .
) . LA . . . 1
= . i . R X .

N ‘ Goal Formation. The grogp should bé free to set up. its own goals. ’

e - =

e A %roup that cannot show each member that he has- something to A

77 contribute and. something ?o gain from membership is an unproductive, .

- e
‘ . ) ) oo A

" 6

. . one. ) . ' “ SR : .

. -~

. Flexibilitz. Often the class assignments and topits are planned
: “ . ‘:_._ R ) iy . .
go far in advance .that the original‘ interest is lost or conditions
»

change in sdme important way between the time of planning and e

o . B B . PEREEN

s N the time of. the actual meeting. Plans ‘are not sacredg\ and should :

‘be flexiblg enough to permit changes to meet unanticipated
y ~ . M 3 - N .

+ .." . ~intérests of the group. oo . Co . A

e




Consensus. In the democratic action an issue ig formuldted,

) Y . , - - ) R
alternacive solutions are proposed, the pros and cons are discussed,

- and eventually a ‘consensus 1s reached thatoeverybody is satisfied

s e g

.

with.

.
-

av

” Process Awareness. As students learn..to work'as a.group and to be

?

a. group, they become increasingly sensitive to the roles and needs

of differefit members and to their own needs in re]atxoh to those

. . . ce

~---.o of the others. 'People who are relatively insensitive to the needs

of others can learn much by paying close attention to the process’

-

of interactioh within the group and by relating their observations

“to rheifxown feeliﬁgs." . o ék' . . ’

4

Continual Evaluacion;,The group must coﬁtinoallyeevaluaté £c$

'

~ * activities and goals, makins whatever changes are suggested bit
‘Tg o N 3 - Y 1 . . 5

the evaluation. Withodt’evaluaﬁion the members of a group will -’

tend toulose interest and the gfoup-may eyentoally disin;egrate.'

e RV UV . - — U YOO VAR USRS S

The value ofﬁusing group dynamics in the clasSroom has made it
possible to capicaiize on che differences in ability and background

amonguscudents. Because it encourages eontributions from all -

A4
.

meﬁbers of a group. It also tends to. minimize the. undesirable

PR [PUSIUERIUN

effects of exceasive competition. R

% - .
- .

*

[
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‘(NCompa}isons of the résults of autocratic and group-centered -

- ¢
-, o .

methods have given sbnewhat conflicting results.' The ouanfity

-df work-is'Sbmetimes higher with autocratic methods, but more

signs of emotional tension are ev1dent in an autocratic setting

R e F—

Successful grogpfteaching,is difficult if the students have'not

been exposed to it before. Students feel more~secure in the
‘%( . . F ‘ . . . . v . T wa
traditional lecture methods, but once they,warm up to the group

0

process the results are rewarding--inoreasod interest, loss of

stress, greater motivation, and* qualitatively betLer learning.

: . - ) ) .o . Y B .
§ ! Ve

'Roienog the instructor in Group Léarning, The'instructor'who

wants 90 exert the most effective leadership in group- learning

situations should become a part of the group.e The instructor
o A

K4
should be.a participant rather than a supervisor. Lorge found
that the amount of: information learned between the tvo techniques
was. not conststently different, but the group taught by

. TR
discussion undertook voluntary work and individual activity more.

e P R LEE

—-«The*behavior*of groups during prdhlem\solving versus- individual -

1

problem solving showed that in small groups the individua& had ¥

an opportunity to make his contributzon, but in large groups th&“’

v, -

‘was not always so and the more aggressive member of the group !

,toqk'over:and dominated the situation.;‘
\' “ N . /‘ "

ks X .

lRobert M. -Travers, ESSENTIALS OF LEARNING (N Y.. MacMillan '

<L . -

‘Co.,’l967) .

13 -
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It 1is quite. likely that « pattern.o'f _reinforcement based on

variable amounts of reinforcement describes the things that go
T e ‘“{bﬁ,“fﬁ“ﬂi’e‘ e_nyii:.onnient of mosi: organisms more re_al;l.‘stianf): than
T oo 5"pattern’ of reinforeement basad on a'co.m?)ination of simple

. .
v . - - -

_ reinforcement and nonreinﬁorcem'ent*- Behavior is wore apt to . >- :
c be r’efnforced from time to tine with one of a number of different

Ve

amounts or kinds or reinforcement. ‘I.‘hus an employer 'rewards an

-~
P

employee from time.to time with a raise in salary, a smﬂe, or
]
“\«....- a handshake. Similarly in the group 1earning situation\ approvals

*v

from the group or instructor on theé contribution made serves to

reinforce.1 A student who "achi‘eves-a‘uéertain knowledge through .- o . LT

o . *hffge.inéesciga;ion ahd-sponténedqs‘gffoigiyii; Iater be able to . =~ . Lo

’ ‘ ~ . e . i . ‘

,‘ ‘ ‘ . retain it; “he. ‘will have’ acq'ﬁ"iréd‘ a r"ﬁé't:hod’oro?g’}i that cams-e "Xe" W_L:.-W‘wi"f“"“-o |

. , him for the’ rest of th life, "which will stimulate his curiosity * R
o ] without the' risk of exhaustingeﬁitn At .the very least, inscead :‘ ) _‘: C

of having his memory .take priority over exercises imposed from

. ST -~ * ‘
.r—m:--—---u—;.«-“e‘.-outside,, he will learn to make his reason function byw—himseli.Lw e
. ‘ ‘2 :
B, : . "and w11'1 build ‘hi_s own j.deas,freely;j - .
- . While there is disagreement a'nong \the many learning theorists, - - ..
\ Hilgard states the following summary that would be ,agreed B
™ upon by a11:3_ . . ) s S e . n
1 ':§ - o T ~ . 2 - . T ) "
Lyanes Deese, THE PSYCHOLOGY OF LEARNING (u.?.: McGraw Hill
- Co., 1967), p.- 147 - - . -
2Jean Piaget, TO UNDERSTAND is '.CO INVENT (-N.Y.: “Grossman . Uy
Publishers, 1973), P 93. o e
‘ . 3_Ernest R. Hilgard, Tf!EORiES OF LEAR'NI_NG,A (N.Y.: ,Appleton— e
. L Century-Crofts, Imc., 1956); .pp. 486~487. . - . 3 i
. ) v . \ T . T TN e s ,ir Y o .

S | 18 B R
EMC P o . ‘ . e - . ot
. oo R s . . . . “ o




l.--A mptivaced\learner acquires what he learns-more readily
-.._ than one who is not motivated. The relevant motives include -

. N - ,
- k)

-both general and, specific ones, for examgle; desire to learn
‘need«fgr aghieyemencl desire for a certain reward or to . .
. . - : //

avoid a threatened punishment. -

Ed

2., Motivation that is too intense (especiaily*éaiﬁ; fearg

i anxiety) may be accompanied by distraccing emotional

states, so ' that excessive motzwacion may be less effeccive

than moderate mociva;ion,for learninglsome kinds of tdsks,
esneéially chOSe'invoiving difficult discriminations. .
. o °'_ -

a4t
- . 'n ) ' - i

3. Learning under ghe control of reward is usually preferable

Al

—- to learning under che control og punishment. Correspondingly,

i
learning motxvated by success s’ gregerable 59 learnlng o

: : e 8 ..
-~ . ® R
mocivated by failures 'Even.ghough’the theoretical'issue is

v still unresol&e&, the practical outcome must take into.

e account the social by-products, which tend to be more

favorable under reward ch‘n under 6nnishment._~ e

i o
.« o -
.
. .
. % (3 .
AT . A ’
. | N

4. Learning under intrinsic qofi&ation is preferable to learning - .

- . .-

s
under extrinsic motivation.
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5.

Individuals need practice in-setting realistic goals for

(. themselves, goals neither S0 low'as to elicit little cffort nor,

- 8o high ds to foreordain to failure.

Realistic goal-setting

~

-

BN -

6.

' motién picture. ..

7.

leads to more satisfactory improyement than unrealistic goal-

F Y

_setting.

-
°

Active participation by a learner is preferable,to passive

reception when learning, for example, from a lecture or a

»

¢
~

Meaningful materials and meaningful tasks are learned more

- - i .

.7 T ~__ _ readily than nonsense materials and more readily than tasks

v ~

<L _ not\understood_by the learner.

o . ~ . . s

.

. . : o 2 . T .
.. .o 8, Transfer to ‘nev tasks will be&tter if in learning the learner

—

e

can discover: relationships for, himself, “and if\he has expetience
€S owee

during learning of applying the principles Qithin a vafietyuof‘ —

-

tasks. )
L , :
\ e k'

e The preceding points listed by Hilgard are useful generalizations "

-

\‘ - 3 >
that most learning theorists agree upon as being of substance. =
) &

_ Hilgard further states that when comparing'two different teaching

Y

methods ofe may not- necessarily come out with results that are

different statistically, and one method may not be conclusive;y

.

better than another, but it is still possible that alternative
- v, . e.
. .7 methods are équally acceptable an& this is of importance and
S I 4 .
comfort where an instructor may prefer another ‘method.
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"Whereas it is relatively easy

[ —

. Influence of Group Participation.

d theories, it is much more

om——t

. - t:o teach people facts, principles,

— .
. -

©

..»J»-”"*J

difficult to, teach t:hem new ways of behavior. Ex‘periment:s have show‘n‘ ’

’ xe » b t:hat: the coopex;at:ive accit:ude and fee}xing of personal involvement: C y .
N Y
: “ o s o N .
° ' that come from group paroicipacion arek among t:he nost effect:ivo-means! R JRA
. . . 1“ . 1 o 7 ™ :’ B} ~ ) ,.“ o .-o -~
s : .Qf prox_noting behavior changes. ] . I

’ ‘e I - X. - . -

. " Considerable research bas centered arouznd the use. :}( ‘special aids o
- such as slides, films. charts, etc. St:\xdies show hat’ films that

provide for audience part:icipat:ion are s?perior to t:hose which

} . y

prov4 de only passive review. The commenT and explanacions accom=- .

'3- .t panying a.film are also very import:ant: Jin, det:ermining it:s effect::'.'veness.2

i -
.. . " ~ .
-~ - - LAY

,,q':_-'

-

.. f : Oft:en st:udent:s are able to use concept:s and generalizat:ions formed in

: N L . % & = 3

pa»st: sit:uat:ions that had cert:ain sim:.larit‘ies to t:he present ‘one.

2 - Some !'new" problems, in fact can be 9ol.vedi ent:irely by the

o~
o
X

’
-

'.applicat':ion of- past learning. Others require chat: ‘the st:udent work . "

- ‘ ‘ - * ? Y
e L . : .

. ) 3
opt: new concepts or discriminations.

i e
=
’

‘The Influence of At:t:it:udes. Sémetimes people become 50 emot:ionally ¢ .
b ) ‘
- - involved in ‘the defense of a cont:roversial posit:ion t:hat: they become N .
- T blind- to logical argwnent:s on the other side. This phenomenon o e

4 -
N < v
Y L]

. has been demonst:ra'g:ed in a number of labo‘rat:ory studies.. Emot:ional

.

\\\ subject matter <can affect J.o'gical reasoning not only in the

. . . \1 . ’ ' , . "“ : ‘
Floyd L.. Ruch scott, PSYCHOLOGY AND UIFE 6th edit:ion, (Chicago, . ]
Foreéman. ~and Co., 1969) p. 107.°

2

Ibid., Py

3Ibid., p.~339¥\\\i\‘- ;
DN

| o
7N

=

.
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immediate problem, but'also in those which follovxit. “ The,

.
.

: relationship between ability to solve’ problems and the tendency .

‘to conform has also been: studied. R

o (" P , ¢ - “
divs . - . e

e Wt e 3 ., . PR . e m‘.,. - >
REh . . ¢, v ¢ . O -

Most of‘the learning theorie§~pertain to tbe individuala What .

- - " -

happens when an-dndividual s,environmcnt 1ncludes the behavior oﬁ- R
- et . ‘1« - .

‘‘another person? Many human goals can.bé dchieved more efficiently "' )
' by cooperative ef fort thanfbycindividual endeavor. _This bas

‘ been supported by many lines of experimental evidence. S A |
TR - . § Lo . . s .t . . “

Division of labor is one factor contributing to the greater outpur

of groups in such situatigns. That is, the various members of the

group can. work at different parts of the task at the same time, ) T oL e
’ whereas an individua] workfng by himself mus§ handle all the parts

himself one at a time. Mbreover, waer errors tend'to creep into the. - -

' - L]

final product. of a gtoup effort .since ithe errors of one indiviéual ' . .

-mre~readily detected and corrected by someone else.

~
-

- 3 —

VI.. DEFINITION OF TERMS - _ o7

~

- 1. Group dynamics is participatiVe action ‘that encourages . ]
participation and-contributions from-all members of~the - -
groups while minimizing the undesirable effects of excessive ) ’ .
competition, SR " \ ,
e - w N .
' 2. - Learner (student)-centered activity is learning determined b? . T
the group determining its own goals, standards, and achieving~ = A S
+ + these through codperative effort and dividing the -labor,.in . -
i this problem—solving\activity. - A ‘ o
& .. ‘ . . -
3. Instructor—centered_activity is learning determined by the -
instructor who sets up the goals; standards,.and achieves N
these through the-‘traditional lecture and examination method.

e

[ — ¢




" VII.

[y

e, " -

@ ,' * o .

&y Group leader.was theé person selected by eacl group after the
clags was told to form themselves into four groups and-had .
been given time to ‘work together on a pre-test problenm,

5. Status-is the group ’s perceptions of its own characteristfés
and those of the Interacting groups which determine member -
reactions and thug the character of the interaction between
groups.: e . , .

. ]
42_' e . o e —— e e . e s

s
3 d

LIMITATIONS OF -THE STUDY

.
e V] '~' s"'

" The stugy only applied to twd evening classes in Health 10 composed

v

of a total of 75 individuals (40 in the Tuesday class and 35 in ~

the Wednesday_class),;meeting-from 5:00 to. 7&00 p.m.

- L P < ®
Since eéining divisioh dlassts are usually oomposed,of\older working

students, the sample was not as representative as one would encounter

L3
-

in a'regular day class. Also‘EEE‘attrttion~o£~eveaingestudegps -
‘was found to be a result of jodb change and different hours of employ-
» ment not permitting %hem to make the early 5: 00 hour. The-evening

student represents a greater heterogeneity in educational
2
background and experience than is usually encountered in the day .

student who transfers directly'from'the high schooi. * The evening °

* -~

students had much more information on health from their personal

- -l
EATIN

experience to draw upon so .that it could fot be separated from their

N

’

learning during the class activity. ) . C e

A\

Y

Since this was a neu~eXperiencenfor many members of the groupS‘ghoi5

<

‘\‘I-‘ » ) i ' "_,_ L.
were used to the traditional method, some lack of participation’

was noted.by the more timid and shy members who would turn in

written abstricts of theiriresearch, but withdrew from verbal

B
X

expression.
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o L . , ‘- ce L e . 20
. ~' .. a.\ v . L} ‘ , " g N .
~ Because of the short duration of the class session-(two hours) that
o - hracon of the sl

was limited ‘to one’ meeting per week, the feeling of belonging was

4

, : difficult to establish. Communication had to be “esta lished by.

" telephone by the leader to relay information not covéred *in the®
¥

‘short class period. — ! T RIS

- -

U .8 .
. I . ’. “aov

There was,no time to give each group a test to determine the traits

R -
———

of each individual to thosé oﬁ others in the group to determine
their homogenﬁity or honhomogenity. The Rosenberg. Erlick,.and
‘Berkowjtz study shows that homogeneous groups perform less effectivcly
' in their solutions to problem solv;(ng.1 Nonhomogeneous groups nP R
" are highly superior in the quality of solutions produced. Also ) "
» T ; the homogeneous groups are usually satisfied with their solutions Cooe

-

in spite of the poor quality compared with the nonhomogeneous group N

. . ul

‘ T who differed in their opinions regarding the solutiom ~des‘t s~ the - B

superior quality. This researcher, while aware of this: important

4 T -
p

trait difference in the composition of the groups and their traits

on,problem solving as an important variable to consider in group x

>

performance, did not have the time to administer the Guilford-

Zimmerman Temperament Survey in addition to the regular course ¢’ -0

N N K
examinations. < ‘o L -

¢ rinciples for improving the effectiveness of cooperative activity: -0

have been identified in relation to eight variables.

a0

12 ' .

- 1S. Rosenberg, D.E. Erlick and L. Berkowitz, "Some Effects e

‘of Varying Combinations of "Group Members on Group Performance . e

Measurés and Leadership Behaviors ’ Journal of Abnormal Psycéhology,
1955. PP« 195~203. .- o

* « . - > -
. ) Vo, .
- ~ - <
. . . N -

- — [ N P vre s m e = e ey s e e w aw e e o meaca e o




1. atmosphere - - ‘ S
2, stress reduction

-+, 3.. disttibutive leadership ° o ‘ .

N N
ry .

PN

b _é ) \e
. goal. formation

., -

5, flexibility o . N
6. . consensus - e L : .-

R 'process awareness ' o : .

e “"“%—..

8. continﬁalrevaluation' . /' ' . AN
\ .

-

S,

~
Qf the eight listed above only tuo wcrealimited. atmosphere and

Se. - B d . \

l consensus. The ciass:oom was the traditional.cype, and ‘at the beginhing

-

. and end pf each session the chairs had to be rearranged so-that a11
members could e each other. "The size of the group at the beginntng

¢ was. too 1:;36 uncil after the third wee&ﬂyhen some actrition occurred _—

-~
-

N Also on con%roversial issues >consensus. was not reached because of s ¢

- . < o [y
V b -certain éthnic and religious concepts ingrained (cg. units on :

. . s R ,_J . .

birth concrol and famlly planning, marijuana use- and abuse) | e

o L ° f ../ . - . R
. K . R - . L . . . k . -
- v 4 LI hd . A \ -

-The literature andfexﬁerimental evidence‘uricﬁen on grdup dynamics : o

‘e 1 :

. - ' by many auchors is voluminous, so this research iimited icself to

the. research macerial primarily concerning group‘dynamics as an . -

% educational or claseroom»tool.

> ) 3 @

VIII.. BASIC ASSUMPTIONS - , ot - .

5 N ' * “

[l

* -« It is assumed- that a sample of 75 students will be %dequate upon

vhich to base conclusiofs and recommendations regarding the groua

¢

[

dynahicsfprocESS as an effective tool for learning‘hea}th information.

:\!‘-&“ v




e e - ‘ AN

. . N
Ic\is 1so assumed that the* results of chis study will be.evaluaCed
\.

.. scriccly on the findings ‘of cyis'particular group of Healch 10

3
rl
©
)

’

- students in this parcicular situacion, and noc on a comparison :\.

\performance withAthe tradicional method, as practiced in other .
Lol b [ B . Mk . )
Health 10 classed, " . L :
. N . . , . N 0 . '- A : ’ o

- . . \

v

.. It is also assumed chac the scu&encs answers on the evalug%ipn forms

/
' s -c »

", were- honest opinions. No names were requested on che papers 80 as to

.
.
* 4

permit chq_SCudenc the ulcimafe freedom of expressioh. . .;

- @ M .

S was also assumed that the group dynamics process could be used

-
@ . -t

in teathing a‘course chat is baSed on information and facts.. There _:

) . t

™
are.many concrovers;el issues and problems related to health, but

- 4 -

the aBsumpcion’was made that che groups would incroduce supportlng

~ & . &
» A - "

% - N . Ll . . - .
. , . . N "‘?,,)\ LI . !

It was also assumed by the results of- inte!wiew with SOZ of ‘the’

Y

faculcy chac che mzchod used,at Easc Los Angeles College was che

-

4

‘tradd tional_mechod o[ the lecturé presentation. . T _‘ £
~1x. ~Pxocaouxns FOR councrmc DATA. e IR
u:ﬁ -, |
. The data - collected was deriVed fronxthe following §J&vicies.
e i . S
A Obsfr\acions and anecdotal records oft . .
3, L0 » *
- 1. Socializacion and endeavor- A ' .
. .k g""\P . . .
2. Effecc of egd%inv°lvemenu ﬁnd social behayior o TN

3. Gyoup sensitlvity
4. Compecition andocooperacion )

Groupslocomotion toward cheir established goals

>

scientxfic~evidem;e even for: cheiv divergenc opinions. ., =




<3

o . s f objectives set up at beginning of course. . 0 \‘

B. Student feed;back from admdnistered’eurveyWInstfuments.'k .

. -

" Ca- ,Measurement of ta:ks completed in relation ‘to- goals and

. i -

. D.. quluation based»on compilation of course evaluations submitted
N by students. ey . ~ ' -
. - ’ ,. s
.;E. Review "of grades issued on the ba'sis of performance on tests ]
g and discussions.as an indicator ,of learning.
" NN : . + . R R 4 3
, "fhe observationé ani.interpretations ayre recorded and presented.in
. o .
R --the data section, and consist of analysis deducted from the

1
e 2 . -

facts recorded._ The extent of & ializction andvgroup endeavor vas
~ .\. ,&T

e

‘ Y N, .observed when thé groups wére given 15 minutes at the beginning of

. 3‘ - ) [N

the class session tocueet and put iheir presentation together.

Each gfoup presented a specific facet of tht topic assigned J

¥

-

‘ ’ . for that date.1 Members of the group were observed also during

s .

_ their presentations to. evaluate the’ material presented as well as

- Y
L] -

the frequency of recitations and*!mount of contributione The ego is

4 2l

: concerngd with maintaining social pproval*sndwseif-esteenwand«thus~=

s “ Py

is tied th the degire to contribute. This factor of ego )

~

.

T involv.ment is expressed by psychological success or failure. The

€

goal that each individual chooses must be real to the learner, so

¥ K -

o .. that, if achieved there is.the elatiou.of significant accomplishment

. t
. .

and approbation of the group and instructor.° Also observations dealt

»

with group sensitiviry, factors of competition and cooperation, and

the accouplishment of the,g\als developed at the first meeting.

B ) Ay * .
B : .

1 .- L .
Exhibit B in the appendix.
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‘ + + - In addition to_the ob:‘;eryation»and—recotding of data, specific ] .

survey Yinstruments wene adnrinist:ered to the class to get: feedback

+

on att:it:udes and int:elc?st:s.1 The topics t:o ‘be covered wvere checked e

AT

off on t:he nast:et schedule.2 This master schedule listed by the

veegc the tasks and information to be covered. ) ‘ ' ~

¢ i - The previous year s class was taught by the t:radit:ional method. '
I , § No ext:ensive comparison was planned but: merely a check of . Y
;f. Lo persist;ance and grades-issued to det.emine the extent the group
P . PR ) - . /-‘0. o= .i\

. 's...._dynamics method had on these two factors.

. - & N . .
[} i

-

~« ... The evaluation data was also retrieved ‘through t;lie administratiion

N —

’ of a mid-term exapzination consisting of essay-t:ype questions. The
» - D -
" student was given a choilce of t:hree out: oﬁ four quest:ions to prepare

< ‘ Oucside of class. ,Ihe, inst:rument: itself was designed to be a R

learning_expe,r.ignc_e”in__itself as well’ as free of stress.’ 'l‘he Same . v

- ixfst:rument: was given to boch clasSes so that a sample of 75 students

N

. - +" was obtain‘e‘d. Each paper 'was graded“and ‘comments made" to ~:he~st:udent—~- -

1y

4
o -

ERIR ) pert:aining t:o the qualit:y of the work. The same procedpre was - P

. . . < -~ D ° N ] - RO ¥
. : 4 ) o Zo e e e . . - ‘ ‘
--*N * . uséd fot the final ex.nn:i.nat::{.on.3 C;I.ass time was taken to review ¢
Al b * o N .

e bot:h examinations and~ to® an_svger questions.
N L ¥ M Iy “

- - ~ . ' s
+ o

The third instrument given to the students. of both classes was a

course evaluation form with questions to be checked off either "'yes"

] . A

lExhibit: C in the appendix.‘ - . :

s : . . . , ]
. R g 2Eii,hib:i.t: B in the appendix. ) ‘ : S

» ) 3li:xhibit: E in the appendi:{gi‘&g-
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: ‘ ¢ . \or "no". 1In addition the last question provided.thé student with the
o opportunitynto express in his own’vords,his or her-reaction to the . ’
P Lt ) - ) s L ."
\_ class. Hand tallies Were .made of the responses and percentages .
. - ' -
. ‘ A . . - ’ . ' of e
: recorded. The comments were noted and itemized. L
o\ o v . " . N S LA e ‘ S

The findings are preserted in tables amd graphs. Reouescs for

¢ : ‘ .
copies of this report have been made by faculty who are presently

-

woq}ing on a federally funded project to improve instruction.

Copies of this report will be, distributed to the College Presidenr,
" %epe.a Dean of Instruction,\and faculty. -Conclusions will be made on the
effectiveness of this method.as opposed to the traditional in !

motivating and stimulating students to actively participate in
{3

*.the learning process. ' S

. " It is hoped that this data will serve as an incentive to other faculty

Rt adhui el Sl

T to be cféifi’e“ana“try"new*methodS*that—involveistudenss*in_th%iee

. A
group -process.

oA an e ahe o i 8 e be

X. RESULTS OF THE STUDY.

:‘ ' The data collected tb supﬁort‘tﬁéf:;potheSis, "That learning takes
—eem ot place more,effectively in- a-learner-centered class thanvin-a»—’;~3—la S R
- teacher-centered class. and that group activity reduces inner

restraints, makes possible-a satisfavtion of needs, and involvement

“of the emotions of tbe learner facilxtates lcarning. resulted from

<+33

.,' ) informational tests, evaluation instruments. and observation. The
. 5 ‘.-¢
: T number of students sampled was 75. The sample was adequatento.

—

provide a representative cross-section of Health 10 students,

I

) 1 - » . .
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3
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[:‘ : \d .
Development of COurse Objectives. The first meeting of the class*was

devoted to the group determining its own goals and objectivesi
xWhen asked what they wanted to get out of a course in health, thé"
class responded with a |variety .of answers that were written on., thb.

blackboard. The grou-p then reworded the list and established t;hem

in order of priority. ' ' B

Secondly, the class decided upon the various ways in which the group

: could accomplish their goals. _ These strategies ware co_:npiled from

. .
‘ R ¢ - e

“-.. the group 's discussion.2 A ’f.ew of the sf:udenuts- did not. feel

comfortable with the methodology being devoid of. instructor Iecturing,

%

U S

and a compromlse- was reached. Certain. of the more technical units

~ -~

‘were presented by the instructor wifh audio-visual aids.

° ¢

Development: of Strato}i_es for Accomplishing Goals.‘ The second hour

o L'" s s

PO

of the_,f.irst_.meeting_.was_usedmtohhavevthe—groupedeoideatheir—«own
learning tnethods, climate and assessment. " The non-negotiable

requirement was the reading of text assigmnents. However, it was

— e v P i me | e s s st o s

.. pointed out that the volume of readings was not as important as -

Ve

- the purpose and the relationship it had to. the learning goals and

e e e e o e e e e e g e e e — ety o e me e

that the student shou 1d be able to comprehend the matex‘ial and find
it personally meaningful, It ‘wasﬂ“al‘so pointed out that the studant

. should keep in mind societal changes and the reading and issues
% ‘ . ) r

5 <

lexhibit A invthe appendix.
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1. Independent study / oo
2., cIQé.«I ‘d“iscusﬂ:ion . N ‘ ;.‘
3. Lecture by the Instructor over the more teanica:'l material .
4. Eveluat:iorn' i
. a, AOpen Aboo,k'es_say t:ype exgms, at:‘rhe mid-rem endA'final
“ b. Class,'pe'rcicipation . * - A
) c. Self-e,valpat:‘ion‘.: Coy
d. \Course evaluarion ‘ -

study and. mut:ual participat:ion in problem solving, discussion t:echniques,

-He»»elass»was—«then designed——towutilize

9

, .s':eiected should relate to the real world and its problems.

class decided uppn t:he following me‘thod:?:l

o

The -

group dynamics, dndependent*

<

—_

and. ego. in\_roivement .

Sherif stqtes that reaetions are mod:."ied and altered to a greet:er

3

or lesser degree when t:hey are ego-involved and a st:udent: becomes ,

personally involved--then discrimination, judgment, perception,

—y emember—i»ng~—t-hinking—and~exp1~ieit—hehwict—are—aecordinglry_modifictl

“
or altered 2

ut <
¥y

[

The establishment of the course soals to guide the direction of the

learning activities of the class was based upon Teolman's idea of,

""purposive" t_:heor‘y. of learning.

Tolman's theory stresses the notiou
. ‘“ ) -
that an oté'anisin learns relations among stimuli rather than relations

1

lixhibit C in the appendix.

%yuzager Sherif and Cahtruk Shevif, THE PSYCHOLOGY OF EGO
INVOLVEMENT, (New.¥ork,.John Wiley ’and Sons, 1967) p. 4.

-

31
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. "among stinuii and'}esponses per se. This is referred to as cog iﬁive'
or sign lea;%zng. Tolman stressed the importance of purpose 7p the o

d

ek . égerning of n w‘behavior. _Learned behavior ie always direct‘
‘ and oriented toward some end-or‘goa-l‘.1
. In the techniquerf group dynamics reinforcement arises ?rom:the

. feeling of belonging to the group and having aeceptance of contri-

butions as well as the.ego-involvement of members as they relats
. / '
W from their own experiences about events applicable to- ﬁhe-situation.
“\ TM'

PENPUISRIN S e

o o T -

;:____;_,_e—:u ~nrsfimulusAis experienced, perceived, judged, and reaoxed ‘to in
relation to other stimuli, present or past to which i;\is functionally
A 1Y related. Sherif ‘brought together many experimental facts from

- various major psychological phenomena.(including,perception, judgment,

. . , affectivity, memory, and per's_onality‘) -indicating the way in which

a "frame of'reference? is involved in each of then.

w -

Also, individuals learn those things which they find useful. The

course topics and obJectives were developed by the students as. to

",
7

what they thought was relevant to them. Each individual read and
4

reported in discussions on specific topics they were interested in.

Y

Another goal of the course was to remove stress by making the R )
A . N

_ learning situation enjoyable. The threat of a'"test" according to
Piaéet "poisons' the rolé between the teache? and the student by
. oL o - & T

jeopardizZing the work as well as mutuval confidence.2 The examination’

- 1Muzager; ;2, cit., p. 24. . ‘
. \ 2Jeam Piaget, TO UNDERSTAND IS TO INVENT, (New York, Grossnan

Publishers, -1973) p. 72. . L

.
~ -
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‘. __- - becomes an end in itsolf « The discussion' tech‘nique provides instant
‘ R » - ‘
. feed-back on the studonts knowledge-without stress. Other"eValuatioh

voA

methods were assigned--iuvestigations done outside of class and ¢ !

-

submitted 'in the form of reports. "It is only .to. the extent that

— ..

&

the teaching methods are active ~—~in that they form a greater part )

'
-

P R

-of the initiatives and spontaneous cfforts of the student--that the ‘

13
- - s ¥ e =
results obtained have ‘meaning." ol : ST e i

- o

i e = oo i
e
- . ~

The outcomes of combining the above tested learning devices in a

A Ve v group~dynamicsAsituation-wereﬁhighlynsuccessfdl~§£ar~beyond~the»;——fv—;~—A~i-~~~~~¥~

A

LIS a

expected results): The fbllowing butcomes vere accompiished:‘.

= ) ’ 1. All assigned tasks given to learn specific information were
, . : "completed - - C _ .
T 2. The opportunities for students to group for cooperative
‘ i . . study accomplished' S .
5“'.‘- g . T3, The method employed provided for student interaction.,
4, The students were able to discover their strengths and
weaknesses. - b o
. 5. The feed-back on the evaluation instruments indicated the ) . i )
. students found the-classroom climate enjoyable for the \
o learning process to take place in, i . " N
6. Instant feed-back at. each session made ‘the student aware of \Q.

his progress.

» ¢ ’

The following evaluation instrument was used; the results were hand '

. tallied: . - ‘ o _ .

e
Libid.
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( YOU DO NOT NEED T0 SIGN"YOUR NAME) . . ©o .
: ' . COUKSE_EVALUATION ,
\
i : . .‘ R D ) \ .\ YES" % :_:NO %
- 1. Has'the s¢ience of health been rade more interesting because 75 -100 0 0
* -  of group.participation, ° ] .
"2 Do you. prefer the straight lecture method of preser'tation over -8 10%167 ] 0%
: student céntered presentation. - s 'F' S -
T - N
3. Did you feel you learned more becausé of your activities #n 70 B3IL |5 | %
the presentation. .
o s ﬁ.' . -—- I
Q. Diq you feel you had an opportunity to contribute to the class" 75 '51067. 0 |0%
. | ) 75 {loon; 0 1oy
5. Did you feel a part of the group? o
e : " 70 | 93% 5 1.7%
) 6. Was the material coverage adequate,- ) :
. '.\\75 Were you motivated to do mére outside reading than in the 68 | 88% 7 1’27.1
. K usual lecture class presentation. o i )
8:; Did you feel the group stimulated you to change health patterns 45 60% 30.  40%
" and ideas more than J.E you jhad Just had straight lecture, .
9. Did the instructor cover the more technical areas .o your 72 [96% ; 3. l 4%
satisfaction. il
o
10. Was the class experience the type you would like to see used in 70 193%1 5 i 7":
other coursés? © " i ]
al. "

Briefly e\}alpgt,e_“_in.your own words your reactions to the class,

f )




Eto get the student 8 ..

e —————

. ‘ o The - last question (number 11) was desi,gned

" reaction in his own words to the procedure. The following 34 commehts

LN

vere selected randomly from. out of 75 samples:
"I feel that I pre£ented~doing a‘researchior report rather than a

/ + -

straight lecture because 1 think if we were assigned a chaoter to

v
[

’ T read, I don't think it ‘would of - been done. Maybe I would of read °

.fjust for the exams. Being part of ‘a group I tried to do a*Setter'

~rl . -t ALY

report than the other student in my. group, not only that but I

attenpted in every way to do research for each Tuesday, and 1

’

.didn t want to_be shy in front of - the class and if I had to give ' .
N 1 :

g -a report or rather discuss one, 1 was just going to give my point.
- . - 7 ‘

: I-enjoyed being in group 1 and 1 feel ou? group is the only one that

- -

. . tries their best from the other grouPS'"f

, / .
e . "I .thought this health class was more interesting than the other

.health classes I attended because of the class participation. I

{// ~ ' °.
i ¢ i

don t feel I learned - ‘nore, because the’presentations wereﬂnot,w«w_ - e e e g

T i o

R L R
TR “

. really saying anymore than I already knew. This is where'I would

have preferred more lecturing from~the teacher,"
. . W i

.t

"Through group Participation'I\feelﬁthat-l have learned more abcut

the subject because we learn from each other: It also allows more

‘i

freedom to bring out questions or p01nt8 that may not othetwise be l

BN

covered in a ;ecture.
/

. . " B
. . . - . . -
H / . . * L. '

"It wa§ Very interesting and fun, ‘it wasn't like my other boring

. +

classes. This is the type of class that makes meé want to come to class o o

- . : ‘ ) R
" . more often." - , ‘ . . , .
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"The trouble wi;h'stu4ent centered presentation is that the outside

N

réadiqg is réilly greaﬁ, but some'ma&erial Qéa*too technical._ To a

doctor the matérial covered will be understandable and .questions may

the field. Nevert:héléss, the class is sumx_al,a.f:ilqg."\ N -

;‘. | I, ———— - - «h....& . , . ! t . LI
"I wished you had done a lot of lecturing plus, of course, more

- . - .

opportunicy to comment., I feel you are very~knowledgeaﬁle and °©

- 5

~N LT e

. g ) specially You have a very lovely way of talking about all these

Yot a subjects which at ;imes can be arid.

. ‘ LS
I A [ . . - N - -

"I feel that this class has a good method in which the students tend

I
N Al i . -» i - L » :
t0 learn more. If more films were shown.I think it would help.".

e ~ P N

. ‘ « - "The only problem I have'is finding the time to research for the
. o I - -
‘. ' presentation due to homework-from work and school which took up :

K

almost all“qf my time." ) D Ty - - -

- ,~_.~-_—M—-a—.~.‘u—-«“u’-b—» it
o UPURIPSURRRRRS SV
P s e
o e e o A i e

"This was the first time-i ve taken Health in coliege and I enjoy

PUNIURR RS O

‘Peing here and having 'you as an instructor~ . N
) * \, / ’ K . ' .oy T - -
y ’ "‘ - N
v "I really can't say roo'mﬁéh\i?out it**tha* is I like the class and
%) . : c N 1

then again I don't. . I get prepared for a qubjecr in-advance and the:

class seems to get.off,into another subject.
N - N - * . ‘J

schedule so I gavé up and now abn't pnepare at all, just play it

But' I do like the spontaneous inVOlvement of the class and

55‘3 .

your explanation of Certain subjects ) :

* by ear.

NI like the.cléss and the way all the people take part id it."

"‘ ~. u\* —_—

%
1

- - * - - A
N
. o . . . - ' .
. " R . . ‘ . ,
° LN . - * * . P,
N . B - ' S
o | . : 32
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=
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I lige a mixture-of téchn}ques."

PRI

we+don t stick to our

‘be answered with undérstanding, because they.have the knowledgé iq.,;~

— O

+

e g S




’"SOmetimes I think we got off a subject a little too  quickly-- °®

-class more relaxing therefore easier to ‘be interested in."

- "I think the class.was very interesting and notivating by:groﬁb, .

MTime has been the’handicap of the claSS. Healtn‘is such a wide
'subject, that two hour classes has hampered more wide-spread

participation. ° In my opinion this class should be a three hour class °

for a health class anyway,»student“participation was weli established

'in this particular class." . B
] A - .

."Thiggclass,has been ‘enlightening-witlr alot of infbrmation reéarding'

to learn." ..

. "Wery interesting. Class policx,wae very relaxed'which in turn made e

P
-

o~

l) Sexual behavior; 2) Nutrition. Overall 1 find this type of , 2

.
$

participation and the instructo¥'s ceverage, over the more techfiical
. . T N I - N . y
. (7S d
areas." ~
‘s‘_:,

v . . N - o
L] 13 . (N . »

” . RN

ood
LI a

with three units of ctedit, S0 we conld go deeper into each subject
* 1
and report on it orally and in written report form."

~

<

~

"Many points brought .up were .good. cher points brought up were just

&

general rap (nothing gained nothing lost) * But for the most part,

RS MRS e

“ .

—

g~

healtn problems‘of"todey and information which will help me in qlot

v
L]

-

oi happy healthful temorrows.. e
- . N M " A -- - y
-

P -

It has helped me overcome by problem of talking in the class because

of . my speech problen. Ic bnilt up my courage, and everybody was

more open, and everytting was made more interesting to put attentioh

>

- \

-
learning experience tnore relaxed and of ¢ourse, more enjoyable.".
o . . PSS
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"Normal lectures omit many areas which.the teachers somstim‘e’s“ B '<'

R . N B B} . . N

overlook. Mény areas are co'vered by st:udent:s' which I think the

instructor Iikes to see them look.fox.* So far this semester, ;hs

. . .. Y

- : . group dis‘quss;ons have dug deep for material."

< N . . -~

."I Iiked the way eac\\ group made its. report to t:he rest, of t:he class

ibut: I was disappoint:ed Ain t:hat: too many sat in class and made lit:t:le

¢
[N

3

or no contribunon on the subjects. .~

"Panel discussion should be restructured. E.veryone in a panel shoulJ

-partic;pate not. just some. I .do likc t:he feed back. Each panel A

.o ‘ should be assigned a different -topic-.

»

""As for question nurgbér 7, 1 vas mo'c‘ivat:ed to do more reading outside

-

'. ‘ .. the class, but unfortunately I haven't the time during-the day." T .

3

"1 enjoyed the class because we were able to get int:d\subjest:g, more

A}

realistically than if ve were going along on a regular time~table

-

@ -

.o .-
", \ N Y

and lecture period." L . v . g .

4

L
¥

"It gave me an oppurtunity to share tuy -information to the group. I = -~ “

find that having grovps, the class is more involved--we get to know

* one another."

I Al
. . °

""I.‘hq class was good but I feel there should be more time' for each group = . . _.:.

" talk. . Need a quiz every other week." ' .

. - .

"I feel the class has t:asght me more .in re'gards't:o health and has ;

R * . ) . . . - [ {
: been very informative. and interesting.\ '




BN

t

' i ) x f~ a

- -

’ very nervous giving oral reports."
?

"I liked and enjoyed che class.

-

-

-

.

. £

* .

5

e

.’ ; * *"The class as Q whole was very good»and the t:eacner ‘marvelou"s, but

for myself, scraighc leccuring is much pore co Ey liking for I.ge;

I'm very shy so I did not partici-

\ - © pate very much. Itchought che inforuation you, (the instructor) gave

was much more interesting and vical “to our learning.

¢ ‘s

listening to yau more so than I did chc students‘a; a whol‘« I -

A ] .

1 preferred

' ~also chought you should have liven us a choice \etween oral partici—

’x“_ . pacion or handing in a wriccen report eVery week in order to give

eVeryone a fair chance wiqp our grades." = ‘e

- L 4

"The concept is an extremely good idea.

One prohlem-&fcan see,

(a

" however, are che reports written direccly out of the book and

S~ .  read.

This can be boring with“no more gained than when each person

reads it theuselves. I much préferred this over aliv~a,greac ) .

-

improvement. Makes fol a good class." - :

L]

N . .
¢ - K - . K v .

"It's easy.

You don't have to do very much to get through. . It allowg

me to put more time to ciasse§ that deal with my major and the actual
work I'll be doing when I graduate.' . '

LY

"i yas surprised that a Health class.yould be conducted in the

. ° manner it was, I prefer this type because I feel that you do get

» - N . R -~

*+ .- .. '+ more out of a cIass‘when you break up:into_groups. nué I donic’

agree in grading che group as a whole but rather individually.

1] -

- Because you do have someone in the group that doesn t cooperace

‘ e = 3 .
< X ang receives the saie gride as the rest of cne group. So, I do.prefer
‘ S \ individual grading within the gtoup." “ ' R o ‘ e
. : L e ) N .

\), | ) - N . . R . 39'5 . :' ‘ . . ‘ : ) . ] i
. : \“'o M . . . -
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. - A Coe e , .
. s P e o~ Yo .
_“. KN 'H oél:’eve a to')ﬁ. snould&have bee-x asmgncd to each individual to
. e s ‘ . V -o N . .

N o p.rovide proper coVeragez and over’ lapping.

r

> ) "\ "'*.'C . .'- P . .
: ) ' /{-\"}{ealth has always been a boring subj ect.. ThE\m‘{e‘\CatiQn i_ne th o ‘v |
. % ' ‘ whl?h was used’ ﬁn “this class was Very interescing to me.. I found
-k . ‘ :;‘tnyself more interested and wanting to find out.more about the different
. . ‘: -";s;bjects we C°vered, do I c@p say that I learned more by sharing
’ o]

. \ o o information. with_ the othet students. If I had acquired a certain
-1 ¢ . N . ‘ " 3
' amount of information, s‘omeone else ‘presented other sburces bf )

L IR .
N ‘e .

o ‘
o e -information and thls -way our discussion was very constructive. They‘

TS Ve °

should use this xﬂethod of covering‘ the, material it will be pore C

Al
. »~ -

4

: T s .
interesting. . .
Ve j' Y ' “. N "h':" A ' > .. ¢ fad "_ . PR Y
o ' tae AP Y M . ot : ' . $ . o - LY
:. . ) . ' " ] LI :"" . . ., ., " . - - 4 .
. <L, Excellbnt.p . . S el L (S
£ ® 4 -
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Anectodotal Remarks. Two students in the class had physical handicaps.

.4 N
e g .. ) - .- 3 (_N-"

) . N . ‘

. s
. R speech defect and epilepsy. Both indicated that this’ ty.pe of

C presentation made them feel at ease and able to participate‘ The

’ ]
. .. N \ .
oL N student with the speeeh:-handicap vas one of the most involved and

. ot
‘

L]

Q AJ

L o presen’ted her, material at: each session wel\l .and '{n detail. The

AR . « -

: ‘ . st:udent ‘with epilepsy felt at éase. and did not feel the course
L] ” }. - L4

" presented a stressful ccmdition for her and was able to do 'better than

‘ -
- L3 RN

e <

£l N

e PO in her other .classes. REEETE S _ . \

H . * R « .
N ¥ R i -

- .
’ A4 . . R
[N . B . 3 R .

. S t

) \ ' " One of the participants worked for a water company,. and was able to
) ) . bring to the class background material on water treatment, pollutfon,

othef related pro}:lem, This greatly enhanced the textbook material

hd . .
© -

and the lccture by the faculty rvember. ‘ A

m——y N -

RS
) - s » . . ,
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.o, 7 The Mcxican-AMerie‘h stydents found. thet aicoholisn was a greater T,
‘ " ' prob...em aamong thz.s ethnz.c group than any other. 'i‘hey studied the / N
- / o
- .o problem as it appeared in the bar 105 and brought iu Stetistics and Y
. /) . . ‘ )
> . - other data related to,their own tommqnzti; :
% . « ' LN -
. '_ i f In the unit. dealing with stress, a student who had been 1nVOIVed in . ¢
N —_ © : .

Yoga and medxtatxon, related her experiences of. how it had worked

‘

* é
- . »

y e

for her.‘ ° .o - ) . . E o . . ..r
_ . ' . . . |

¢

e N 1Y ‘ .
.In the unit on nqtrition one student related how he had lost 64

3
w . . - - . "

- : \‘*xu;.* pounds. He reviewed his personal experience as it related to the o ",

S ) e . X ; A ‘ ' '
/ . value of a balanced diet. . L S

- "/ Many. other ekamples could be related, but the above serves to

<

indicate the personal "Erame of reférence” is composed of not just
. ) ) the stimuli presented by the course material, but & stimulus is ‘

'experienced,:perceiVed, judged, ‘and reacted to in relation td:other

stimuli, present.or past, to which it is functdionally related.

w «

¢ -

.Results_of Pre-TesE. To deterniine the.general health knowledge !

vthe class brought with them, foyr major health issues‘confronting

v

the United States today were written on the blackboard. The class

o, . was then asked to arrange themseIVes into four groupsr select a

coordinator or leader, .and discuss’ their seleeted topic with the -

. * o~
- . & .

. other three. roups{ topic, observe and critique the presentations.
grou; Q )

<

‘Eaeh~grqup was givén 15 minutes to prepare their presentation from

- @

o their own background and-.éxperience.

- « M ¢ \

. \. ;, * . .\, f
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[The instructor served as moderator. The four topics were:

l. Leading causes of death in the %.S, today as compared
" with'1900. ’ }

2. ﬁajor beeith proolems°;o.the_u.s. today. :
3. Man's life épaoland potentiall‘
4., Population problems and propesed solutions.
ihe goal of theé groups was to solve ‘the proolem:preseoted4to them,
The goal of the instructor was to observe the gro&p and the behavior
‘of_chg.participants. it has'been shown by legrhins psychologists
that_oany human goals cam be achieyed ‘more efficiently by cooperative

' W Yo -
effort ‘than by individual.éndeavor. Division of labor is one factor

_contributing to the greater output of groups in such sitdations,

‘That is, the various members of the group can work at different

e

perts of‘the task at the same time, whereas an iﬂdividual working

\

38

by himself must handle all the parts by himself, one at-a time. The \

groups made relatively few errors’in isolating the main relevant
facts and data, sinco the errors of one;individual were readily

detected and corrected by someone elsc. There was _good inter-

&

communication in_the groups, and after about ten minutes it was

observed that one or two persons in .each of the four groups was.
emerging in the leadcrship role. The‘Eroups were in circles and each

member appeared to b!;contributing. The class as a whole hld Eteu

" given five minutes at the,beg;noing to learn everything they could’

aoout their neighbor and then introduce that person to the rest of
the;class§§31ntroducing someone else ddSpells nervousness because

. _ R
the person is not talking about himself, but a stranger. ‘

42
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"4 . _Se1f introductions fox.ce the individual into a role that is embarassing,

ego-involved. Since the ‘class. knew something about everyone, feelings

-

of security were established and since there was no gr_ade attached

o .
to the pre-test, stress was reduced. . _ - ‘

N .
\ -

- .Results of General Discussion_Sessions. As the mestings continued and . o

1

the groups had’ time to prepare their work in advance, they~ became more

sensitive to “the roles and needs of different members and to their

own needs in relation to those of the others. Fos example, the

’ B

. “ere.a Student witlh the. speech defect seemed very much encouraged and

_ motivated to-talk, because of the Warmth and reception of the group.

?w__.\ o The student with eépilepsy tended to rainble(and repeat herself,\\/but
' _‘ o .the group in no way displayed impat'ience or insensitivity because they. ' o
“ “‘ ._ ' knew her and her problem. - She had: identified this earlier to the oo | ‘
: ; class. As t},e”grouos session continued they become more and mW
: »m ‘%rey_e_a_l,ingk;hople*felrvﬂ—coufortable .and did‘\x*\?st hesitate to‘ .', «
‘ S mry intinate~ problems in .the.uni_ts on human sexuaiity.
‘,4;_ ;  Health problems were orobed to a greater depth then had ever been
v T achieved in a straight 'lecture class. The undesirable effect of

competitio.n. was reduced to a minimum, Everyone knew if they contributed
and prepared their reports for the gr’oup they would pass and grades

w

. ' did not become the prime issue.

‘The one conflicting result regarding the value of group-centered

- methods of inmstruction is the amount learned. I know that ‘each .

individual. learned more about particular- health topics that he or .\

she was parti‘cular)ly interested in, and less in general about the
k3 . .

-

' Qo . Coe ) | ; . ) |
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© -total field.

h .place about more topics. -

Iﬂ the teacher-centered method everyone is exposed to
a great deal of mass ;nformation and less in dep;h learning takes

Auchoricarian leadership in the classroom

eliminates the 'incid@ntal' Yearning -or many kinds of personaljand

social skills. ' The statistics show that a small percentage of the

students, (about 8%) incurred difficulty adjusting fb'the change

in method and felt ho;e secure with the lecture method. However, _

the response was 100%Z that the class was more inferescing and

resulted in greater motivation.

¢
~

My own self-evaluation was that it was highly>rewarding to me

personally and I felt closer to my.srudents and ‘their problems.

-1

Final Grades issued. The gradigg_syscem—atMEast“Ebs A%geies College,

D
p———
-

"wwisrbased upon the traiitional letter grades of A, 8, C, D, F, and

"W. The no-penalty method.of gradiqg is employed by allowing the

‘student to withdraw (W) before the final- grade

1\'

s,ggven if they are
anticipating a D or F. This system changes the usuél bell-curve.
The final grades, given are depicted in graphic forn on the following

page. Also compared with chem were the Health ‘10 grades issued in

" 'the preceding semester in a class taught by the traditional’ Ieeture

, method.

had
.

n[-
¢ b S

The results show that~the scudents performed well and th gr;EQ
distribution was as follows: Tt

40
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HEALTH 10 FALL 1974
‘ N-75‘
R .
B P 217%
c 20%
D 0
F 0
W 33%

" .TABLE 1

HEALTH 10 FALL 1973

N=30~
A

15%
17.5% X
27.57%

o= 2:5% .

4}

0

37.5%

~

The students performed better and the retencion rate was 4.5%

higher in student-centered class than the traﬁition lecture method.

1

The evening division classes on the whole have a higher withdrawal

rate than the day classes;because of the typées of students:

stress factors to them than the usual day‘studeﬁt.encounters;'

LY

£

¥

older,

i

'wofking, family respoesibilities,-eécj, which usually present greater
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s}

CONCLUSIONS. oo -

A, The data gathergd indicates there was 1007 concensus that the

student-centered class was more interesting. -

«

B. A small percentage of students (10%) prefered the traditional

-

H

lecture method, but - the majority (90%) favoredgthe grouﬁ;HiEgazzg‘——’—iiﬂ“——_ffaﬂ

methodology.

C. A small percentage (74) felt that they did not'Iea:n &s much by

issugd supported the higher achicvement on the part of the students

i - .

taught by the student-centered method.

D. The students fqund that they were able to make greater class

[,

contributions by this method and stated that this kind of

~

involvement made them feel a greater persondl‘responsibiliﬂy for

learning. ’ ;o

'E.. All the students Stated that‘;heylgid gome>to feel‘é part of the

-

The feelings of individual ététus'and of group member-

»

group.

ship are amopg the most important factors contributing to the

¢ o -

“morale of the members of the group. Many expressions came from

the group of how much they enjoyed this e;pefienéé.

F. The majority of the students did more outside reading without its

having been a5518qed They were notivated to read Sefauée it was

goal-related.

“the final grades

L




i~
‘\ ) G. - Sixty percent of the students rebort:ed that they had experienced

attitude and behavior changeq in rheir health #ractices as a

-

Ty +.
_('\\J o result of this clqss. Forty percent stated they did noc.

4

hﬁ__b;:MU§E:6r—the class (9%) felt that the instructor had covered ﬁhe

more technical areas to cheir satisfactjon. The instructor

-

sat in the group circle and explained concepts that were not

- . -
. - s - *

N oL — B

B -

I. The majoricy (93%) indicated they would like to eee‘;his
: methodology employed in their other classes.

<o
H

I, as the instructor, found the class response and enthusiasm

motivating to me. I learned from the students as they reported

' ‘ ' on issues that I was \ot aware of,-and the students developed

.,

., during the course a greater respect for one another as they che to

d 1 -

’

know them individually, Each class experience would bring out from‘

< the contributors experiences from their own background. The mutual

sharing of intimaté details of l*fe experienoes made the group a

warm, responsive caring unit that was capable of functioning at a

!

y - higher level of sensitivity than in the traditional teacher centered -

) class where social inrerchanpes are limited.
:':‘ ‘ . . . -,“j > “
The reduced rate of attrition mighc?be attributed to the increased .

~ ¢ - . N .
motivation and interest on the part of the class with this' type of

/

e methodology.

- completely understood by the discussions and the.outside readingu__———————~——*"“

.‘0'
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' | XIL- SUMMARY. : T L .o

Higher education has’ been the least responszve to employing class~

room techniqnes that_are ingovative and different from the traditional

- . . . .

lkcture method to stimulate ‘student learning. East Los Angele% College . B

has bcen no dlfferent in that the lecture method is still the "

2

predominant approach to learning. ‘ ) v - ;m¢ e e TN
' ° . » ﬂ—._‘/ﬁl_f——”““”_ - .
__a—~—————-*“"‘“”This research attempted to employ group-dynamics in the. teaching L .

1 ¢

of Health 10, a required‘course for graduation,.and to_determine if
. ~;?‘“- learning could be enhanced}b& maKing the class'student=centered.
L The:students-developed their own _goals; selected“thgir own: topics
+  and isshes, and socializatigﬁ teéhniques and as’'a resulc the activities
: ‘ ‘became more meaningful " Motivation and interest was increased the

-

| ‘ . iﬂformal presentations reduced anxieties and the opportunity to ' e

o " complete their mid~term and final evaluations outside ¢f class, reduced
the test situation to a_minimal stress activity apd making the test
instrument itself a learning device. Survey of the literature - .

showed that research by psychologists and educators has proven tuat

<
F] - Vs . «*

educational goals can be achieved more, efficiently by cooperative
‘effort than in individualieffort. Because it encourages contribu- ) ;
B éyﬁ e " tions fron all members of. the group it minimizes the undesirablé effecta )
‘ of excessive competitxon. Authoritarian leadership in the classroom

' eliminateés the "incidental" learning of many kinds of personal

- gocial skills, ' s

.
W . -

The significance of ¢this study is to‘effect change in the traditional

\ . ’
-2 _ classroom teaching method and overcome some of the'learning problems

[y - L3 . : !
‘ ‘initiated by the traditional approach. ' . o




’This stody conc;udea that group dyoamigs stimulatéd interest phé

‘motivation on-the part of the students, enhanced their learning as

“earlier Health 10 class. -

’A. It appears from the data that higher gducation should use .

. B. ‘ths technique'of Ehploying grobp dynqmics in teaching appéars

eVi&énced by higher final grades, and reduced a&tritiﬁn when ’

i

compated with/the results of the traditional method used in an

\ . e

v - " -
S

L .

[ . . .
. . ' . . . R <

RECOMMENDATION. o ' " -

other methods than the traditional lecture method to.stimufzte
i\

! "' v FS ) Y )
and motivate;learning. X . i, -
a-. " "' ! . '-_" *

to be superior to the Lecture method and it is recommended -5

that nore college faculty use it in place of the teacher-

? " " a - ) -/
centered leCtu:e method. N
: . . o . . LI

L4 - ¥ .

Y

‘Co In colleges, such as East Los Angeles LoIlebe, wﬁcre the student

body is composed of .many students with educational disadvantages and

R » [ \-\- — -

language difficulties,-this method, is” recpmmendedvogcause it

‘1

provides for individual differences, stimulates verbal and written
' N e N ' R

comﬁuniqations, aad ‘makes the ciassrooﬁ a learning laboratory,

* -
. —

' " < . A

D. Workshops and seminars by faculty for facu1t§ should be con@ucted

through the Offici;of Instruction to involve and acquaint more

of the faculty with this metﬁoo of classroom presentation.

- »

E. Incentives shoulo be offered to faculty to induce them to —

> . A

utilfze this methoed by fzst:;cting their ciass size and load to

’,




© . A . .
small groups or relieve them from one assigned-elass—to prepare

Mv

: e -
- ___and.developfor this different methodology.
T RN - ) R

. Iy

C e

- XIV.. RESULTS OF RESEARCH STUDY ON EAST LOS ANGELES COLLEGE CAMPUS POLICY.

0

East Los Angeles College is the reclpxcnt of a Title III Grant

to develop and improve instruction gs well as the improvement of

_bilingual—bicultural educacion. I had the opportunicy to present

the results of my research at several faculty meetings devoted to-

chese COpics. lhree ﬁaculcy merbers plan to tcy this untho& one

=

N Neeema dn Psychology, one ‘on Health, and the other in a Child Development
r A

s
-

course.

My own enshusiasm for the results have dramatically changed my

\\\teaching yechqu,~and I would never tedch a class sbiely on the

a

¥ .

decture method again.
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A, The basic objectives 'hre for students to:

S

1. OBJECTIVES

: | 52
EXHIBIT A

-East: Los Angeles College .

‘ Health 10

. . - Fall Semester 1974
Ruth Rada ‘

Qs

'Obtain a fundamental knowledge and understanding .. o L
of modern.health 1nformation that is relewant - - LT
in our daily living.
Be stfmulated and motivated to wiser heelth behavior
based on scientific facts and attitudes.
‘. 2 o o
Become aware through discussion of the pro and con:
opinions drawn from authoritative source's.-

w RN

. : Exercise discrimimtion in evaluating health - ! )
S ————

“information of an accurate and scientific nature |
i apart from that clouked in superstition and’ quackery

»

5. Relate accurate health information to ot:here and our
families so that good health practices can affect
our co:mnunit/y and society. .
 II. STRATEGIES ) ‘ v PN
P : 'j‘g . . .
"A,v. To

be.

1.

achieve the course - objectives, several strategies will
employed‘ : ¥ .

i r‘ x - o
“ Independent study: The student \is expected to '

read text and other library mteriale before coming
to class. -~ . | S e -

1

N
Class discut’sion. The clus will diyide itgelf ° “
into three or four gtoups to make presentations.on'
‘selected topics., o
a. Each week:tiue students of a 3roup will select
a topic to. read and research on. At the next- |-
meeting,, time will be given in. class to review, \
prepare,. -and decide on preeentation of the \
material to the class.. . \

b. Class will react to mateti.ii’l.' ' ~ o

c. The more unique and interesting the presentation k
the better the evaluation by the class and
instructor.

\

T o
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‘T1. S'I'RATEGIES conti.nued) . .
3. ture material by instructor will be presented o
also in ‘some areas. e ‘ o
4, Evaluation' Grade will be based on participation, o .
completion-of objectives, and final rev:lew examination = S
‘ , . over issues discu:sed. . )
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o EXHIBIT B ‘ ' .

5~,"q&a1‘ch10 L
e age 3 ° . - "‘,_

. -Fall Semester 1974

DISCUSSION, TOPICS

. . ’ o / B
Required Reading: Essentials of Life end Health
. « Dimensions, A Changing Concept of Health
by Jones, Shoenberg, and- Byer

-

L9
<. ’

Date - - . Week- | . . L ‘Grouw -
Sept. .17, 18 1 a) Leading cauzes of death in + 1) el
: . \ U.S. today. as compared with Yy ' -
First : Lo 1900 ) A K
Meeting. ' b), |, Major health probleme in U.S. 2) "
. ) todey. ' ) Cd
c) Man's life {spen and. potentiel s 3) S
d) Pophletion problems and 4 ) g
‘ = . oot ~ proposed solutions. ") -
o . 24, 25 2 Interaction of Mind and Bedy - S
Oct. .1, 2 3 Principles of mentel health ~ - S
. .8,'9 . & “Alcoholism and social problems ' L .o
‘ 15, 16 5 Drugs,.tobacco, and socikl problems . T T
22, 23 6. Cancer and respiratory problems : K S
29, 30 - 7 Family health e . W : o
.Nov. &, 6 8 Human sexuality and heredity - o PN
C12, 13 9 Nutrition . ' : e
. 19, 20 10 Digestive system and disorders RS
.. 26, 27 - 11  Community Health . : \ o
S : . . N . R
Dec, 3, 4 . 12 Selection of- heelth services and physiciane X
. 10, 11 13 Communicable diseases Ce ]
.17, 18 14 Communicable diseases L F
24, 25 . 15 Christmas vacation =
31, Jan. 1 16 Christmas vacation \ L1 R
. : P A W
Jan. 7, 8 17 Noncommunicable dieeases ' Lo : - o ]
14, 16 18 Enyironmental health " . : o PR
21, 22 - 19 Fiml Review v e ‘ : T oy

Individuel groups will decide which especte of their topics they will )
‘tackle, discussion topics they will present, who the coordimtor will 3
be, and their method of - preeentation.

< BRI
s . .
i . + - " . « - . .
. . L B
- A4 . - - -

- - ' . . .

e N ‘1
.
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\ . ‘ . 7
L] . F . .
LA EXHIBIT C -
i - (. YoU DO ROT NEED YO SIGN XOUR NAME) *
Coe COURSE EVALUAT ION o &
., ‘ T ) . ' \ ¢
: : 2 YES NO
— 1. Has the science of health been madc more interestlngﬂbecaus&
RN "of- group parCLcipaLLon. . . . : s 3
t .
: . ’ . ’
2. Do you prefer the straight lecture method of presentation over :
© student ccnreredAEfesencatloﬂ e )
- . N , )
3. Did you leel you learned mare because of your- activities in
- the Qresencatxon. .
‘ \ % ‘Jl .
ﬁ bid,you feel you had an oppociunity‘cq‘cqngigggg to the class? i e
'\'jc-.“;
5. Did you feei a part of the group? ) '
~ s 2 X
6. Was the material covérage adequate, .
» . . - iy
> / ) 3
7. Were you motivated to do more outside reading than in the -
‘ usual lecture class pzcsentatxon. , )
" i
. . ® Py *
8. Dzd you feel the group stxnmlated you to change health patterns
and ideas more than if you had Jusc had straight Lecture.
9. pid the.antructoc cover the more tpchrlgpl 8reeas Lo your v
satisfactLon. S .y
| g |
le, Was rhe class e/perLence the type you would lxke to see used in :
. +other courses?: , - o - l
N . i . . . "\ M
. ¢ »
U ’

Q

" ERIC

Aruitoxt provided by Eic:

Briefly evaluate tin your own words your reactions to the class.

[}

‘,U.r
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. EXHIBIT D : o o /
e oo - - _ HEALTH 10 EXAMING n'o
) ) - . R . " .
S

R N Selett 3 out of the 4 questions.

.
~ +
Y

2, Por each of the following queétions prepare a minimum of two pages, typedA

"using material from class discussions, films, text, and outside ‘reading:

v

v o on. the problems related to it, eg. mental {llness, drug’ problems,
g ‘“:malcoholism, psychrosomatic illnesses, smoking, etc.,, and indicate
in your conclusions some positive recommendations.

-

v e
0

~B. In today's society great emphasis s bexng placed on Sex research,
and new outlooks on social sexual patterns. Describe what" effects

) positivé or negative the "new motality" can have om health and

> / population groblems.

. ! .
‘t i . .
4 .

a s [
-

- books, and health food products are flooding the market, What .

- conclusions have you arrived at from our discussions,on the values

~ of some of these trends, “In your summary indicate in what way these
factors have altered your diet patterns and thinking.

. oAl

N . . “

D. Cancer and its treatment is still a big question in- -the minds of
many people. Describe in brief what cancer is and. elaborate on
quackery treatments and proponents of "cancer curés’ .

-

-n

N A Emotional stress can effect our h&dlth psychosomatlcaiLy. Blaborate_

/

{

.
e T
.

. C.. "Nutrition™ has become & multimillion dollar industry. Many’ fad dietq,
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° e
rlnal Examlnatwog_“_,p—f,

Directions: Select four of the five follow1ng queSulons.
Answers not to be less than two and no more:
. than four tyged pages for each guestion,. ' .
1., Communicable diseases are caused by specific agents
or pathogens., Describe the six major groups of \ .
pathogens, thsir characterlstlcs, and some of the T
-~ , diseases caused by tnem. o I Co

2, Communicable dlseases nrovress through several deflnlte
stages or cycless Descrlbe the CJdI” of infection =and
‘ what protections we have in the way of nonspecific body
-- de?enses as well as the specific types con;erred by
' pa931ve and active immunity.’ .

3, .Describe three major venereal diseases, how they may be
controlled, and what the socialistic oroolems are as they
affect community nealth. - R 9 ' w

4, Elabordte on the problems of water and food pollution and
what control may be exercised to insure the consumer
safe foods and water, Describe water treatment, Betlter
Food and Drug controls, etc,

5, Heart. disease is the leading cause of-deaths in the U.S,
- todzy. Describe some of the klnas of heart problems and
how we can prevent increases_ in heart disorders through
diet, exercise, physical. examlnatwons, ete, ’ e
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